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 This study aimed to establish and understand the conceptual 
confusion between teaching quality and teacher quality and 
design a path for their distinction. The study conducted 
searches on ERIC, ScienceDirect, JSTOR, Sage Journals, Sage 
Knowledge, Web of Science, and random Google search engine 
utilization for teaching quality, teacher quality, differences 
between teacher quality and teaching quality, and conceptual 
confusion. The study applied Gidden's structuration theory to 
foster clarity development amid conceptual confusion. The 
study also highlighted the relevance of the concepts' 
distinction, inter-relatability, and connecting boundaries and 
was guided by the research questions: how can the concepts 
be distinguished from each other? How can the conceptual 
confusion between them be cleared? The study discovered 
pathways to understand the conceptual differences through 
deconstruction, classification, and relationship and role 
pairing. The study discovered: differences do exist between the 
two concepts in content and realization; some of the 
relationships between the concepts serve as their explicit 
conceptual differentiators: some were discovered to possess 
purposes of linking the concepts, while some detached the 
concepts; the existing relationships also unveiled the deriving 
roles of the concepts on each other and in practice; and 
proposed a framework for their distinction and clarification. 
Implications for practice include enablement of professional 
development needs identification for teachers; clarification of 
areas for leadership coaching and mentoring of teachers; self-
awareness creation for teachers in seeking professional 
growth; student achievement; school improvement and action 
research enhancement.  
Keywords  
conceptual confusion, conceptual 
analysis, conceptual clarity, 




Referred to as instructional quality (Rjosk et al., 2014), teaching quality (Arnold, 2011), teaching 
effectiveness (Seidel & Shavelson, 2007), and teacher quality (Zablotsky & Rosenberg, 2013), together 
based on collective consensus for and against what these terms entail, forms a phenomenon that has 
been termed 'conceptual confusion' (Murphy & Alexander, 2000; Tahtinen & Havila, 2019), and that 
Ruiz-Alfonso and Leon (2019): describe as a case of a variety of terms denoting similar ideas, and 
Tahtinen & Havila (2019) as:  
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Studies focused on the same phenomenon, using various labels and terms to refer to the phenomenon 
or its experiences, without explicit definitions or descriptions. In addition, some different concepts 
are defined similarly, and some same definitions relate to more than one concept. (p.534) 
 
Teaching quality (TgQ) has been assigned many definitions (Henard, 2010; Monsegue-Bailey, 
2018) and is contended by Wang et al. (2011) as yet to be given a clear definition. The term has also 
been identified to replace teacher quality (TrQ), and vice versa, in literature (Churchward & Willis, 
2018). This practice has implications for further and detailed study into the individual concepts, serving 
as obstacles to comprehend their dimensions, components, definitions, measurement, influential 
impact, development, input sources, differences, and related informing topics. However, this issue lacks 
critical investigation and is not given much research attention- the problem is only sparsely mentioned 
superficially, and in passing, in a few works. This situation informed the need for further examination of 
the intricacies of the two concepts in order to reach an insightful conclusion as to their demarcated 
differences, for meaningful contribution to practice such as: enabling required professional 
development needs identification for teachers (Hill et al., 2012); clarification of the appropriate areas 
for leadership coaching and mentoring; and providing personal awareness for teachers, giving them the 
chance to invest and grow in their chosen profession. Then with these in motion, teachers could have 
value-added developments, the education and schools can improve (Mincu, 2015), and student 
achievement can be positively impacted (Hattie, 2009; Rice, 2003). Then also, the distinction of the two 
concepts would assist in practice, with the placement of the concepts in the context of the educational 
system in accounting for school factors such as school climate, for action research purposes; as well as 
allowing the possibility to utilize the relationship modeling technique in checking for indicators 
between these concepts and student outcomes in different subjects, especially in cases of cross-cultural 
comparisons, (Nilsen & Gustafsson, 2016). 
The study searched six databases, namely: ERIC, ScienceDirect, JSTOR, Sage Journals, Sage 
Knowledge, and Web of Science for articles on teaching quality, and teacher quality, with the keywords: 
teacher quality; teaching quality, and differences between teacher quality and teaching quality. The 
study also searched Google Scholar and used the Google search engine to search randomly for articles 
and books on conceptual confusion, teacher quality, and teaching quality, with the keywords: conceptual 
confusion, teaching quality, and teacher quality. The search process began in September 2020 to March 
2021. The majority of the selected articles were published within the last ten years; however, the 
selection was not made with the emphasis on restriction of publication period because the study wanted 
to investigate the practice of the interchangeable use of the concepts with time and the articles' 
publication time places no limit on this purpose.  
The articles were scanned to find authors' perceptions and contributions to the topics with a 
structured examination of the needed content areas. It involved skimming through the materials, 
emphasizing the subheadings as a guide, ascertaining the main areas the arguments of interest were 
located, and their preceding and following preliminary and conclusive related discussions. Findings on 
perceptions and impressions were noted, and unique concepts in the books and articles central to a 
comprehensive understanding of the topic were extracted.  Then the selected areas were explored in 
detail by deliberating on the meaning and implication of their content concerning the observed practice 
of conceptual confusion. It was followed by a summary of the relevant information from each source: 
the information was checked for possible patterns, consistency in the information provided, and 
disagreements against positions and claims among the scholars. This information was then tabulated, 
drafted into diagrams, and is presented in the following sections. These actions also assisted us in 
connecting the different information from various sources in a consolidated and coherently meaningful 
way. Cited references in the selected articles were also examined by following up on sources with related 
topics to probe the topic further. 
 
Teacher Quality: A Concept with Many Perspectives 
TrQ is at times referred to with the descriptions, teacher qualification (Darling-Hammond, 2000), 
subject matter knowledge, experience (Fitchett & Heafner, 2018), psychological characteristics 
embodying teacher's inward attributes, intellectual capabilities, and distinctive traits (Rimm-Kaufman 
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& Hamre, 2010), degree level, certification, pedagogical content knowledge, professional knowledge, 
and teacher preparation, (Perez, 2013). See details in Table 1. Perez, for instance, again identifies TrQ in 
its use as a description of the person(teacher): with the function here identified to be an adjective, 
thereby placing the term as a modification of the individual- that drives student learning and describes 
TgQ as the verb (thereby conveying the occurrence or action practiced by the teacher), that drives 
student learning.  
Such distinction offered by Perez leads us to one of the approaches to distinguish the two 
concepts, which is through the consideration of 'teacher' in teacher quality as a person/personality 
(noun), and 'teaching' in TgQ as a (verb) an action of measurement (to measure teacher actions toward 
student learning), as her definition stipulates. It is also suggestive of the role the concept plays in theory 
and its relationship: an existent dialogue with TrQ, signaling accuracy in the association and use of the 
conception. This elucidation helps to not only explain TgQ, but also to show an existing relationship with 
TrQ. We have observed those semantics as feature functions to distinguish between the terms on very 
basic and straightforward levels. Furthermore, the principle of semantic compositionality, on the level 
of phrasal meaning being derived from the meaning of constituent parts (Pelletier, 1994), could be 
employed for an emphatical explanation.  
 
Teaching Quality: What It Is, and What It May Not Be 
According to the research of several authors, TgQ is mainly related to teaching approaches and 
activities, while others also approach TgQ through dimensional description and ascriptions. From other 
angles, scholars are known to describe TgQ by the elements of teaching that impact students' intellectual 
and emotional achievement, with other angles being the quality of the actual pedagogical process of 
teaching in the classroom. Then, dimensions, for instance, considered in establishing TgQ vary even in 
content and per different authors' views, ranging from: climate; management; student engagement, 
content matter exposition, cognitive alertness, learning assessment, differentiated teaching, and 
teaching, learning, and self-regulation.  
These dimensions' content further varies in associated elements as well. See details in Table 1. All 
these descriptions, definitions, and interpretations of TgQ touch on diverse areas of education and/but 
establish one thing; these authors view TgQ from varied angles and perspectives. 
 
Table 1. Conceptual analysis of teaching quality and teacher quality among scholars 
 
Index Teaching Quality Author Teacher Quality Author 
Inputs Beliefs, attitudes, 
knowledge 
introduced to the 
teaching profession 
Wang et al. 

















and teaching and 
learning strategies    









Fischer et al. 
(2019) 
Abilities, skills, attitude, 
knowledge, teacher 
disposition 
Mitchell et al. 
(2001) 
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Index Teaching Quality Author Teacher Quality Author 
 Teachers' intellectual 
assets, teacher  
performance, teacher 
results (performance- 
effect),  cognitive 
resources (teacher 
knowledge, 
disposition, attitude)  
Kennedy (2008) Skills and attitude 





 Affective support, 
teaching support,  
classroom 
organization 



















Dimensions Teaching support     
 
Rieser et al. 
(2016)  
Licensure, content 
background   
Fitchett and 
Heafner(2018)   





Klieme et al. 
(2009)   
  
Domains Affective support, 
classroom 
organization, 
teaching support   
Hafen et al. 
(2014)     
   Content knowledge Babcock et al. 
(2010) 
Definition Teacher actions to 
enhance student 
learning in the 
classroom     













Perez (2013)  
 
 
 Teacher actions in the 
classroom to 
enhance student 
learning     
Kaplan and 
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Index Teaching Quality Author Teacher Quality Author 
adequacy of experience 
for students 
 
 Using pedagogical 
styles to produce 
learning outcomes      
Henard and 
Roseveare(2012)     
The inputs brought to 














Roehrig et al. 
(2012) 
 
*Both teaching and 
learning associated 
teacher practices and 
teacher-student 
interactions in the 
classroom that 
contribute to student 







interactions that take 




(2007)   
**teacher quality-
informing-factors as 
activities         between 
teachers and students 
that bring about student 
achievement    
 






cognitive activation      









student contact that 
yield achievement from 
students 
 
 Elements of teaching 
that have an impact 
on the intellectual 
and emotional 
achievement of 
students      
Seidel and 
Shavelson 
(2007)   
 
  
 Quality of the actual 
pedagogical process 
of teaching in 








achievement      
Cochran-Smith 
and Fries (2005)  
 
  
 Practical teacher 
activities and 
student-teacher 




(2010)                                    
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Index Teaching Quality Author Teacher Quality Author 
developmental 
regulation     
 
Possible Sources and Causes of the Confusion 
On some reasons behind the confusion, some authors have put forward the idea that contextual 
differences contribute to inconsistency in TgQ patterns in different locations (Fenstermacher & 
Richardson, 2005; Wang et al., 2011), with the meaning of TgQ experiences, differing in content and 
social contexts, cementing the notion of intrusion of disparities which affects the perception and 
understanding of the concept. Another antecedent to the conceptual confusion lies in the difficulty of 
clarity on TgQ, with perplexity concerning what the term means, how it functions, and with this, a 
consequent associated plethora of notions. It is further intensified by Wang et al.'s (2011) 's argument 
of the presence of contradictory empirical evidence for the varied proposed conceptions of TgQ.  
It has also been observed that regardless of the distinctive elements of the two concepts, the 
concepts also have established linking relationships. With a focus on the relationships, one may lose 
focus of their differing nature and associate the concepts with each other, with the tendency to use them 
interchangeably. Furthermore, a reason given for difficulty in defining TrQ has been identified to be 
concerned with differences in criteria used by scholars, or from a point to another, in defining TrQ 
(Mitchell et al., 2001). Cheng (2017) has similar sentiments about TgQ in his emphasis on its definition 
stemming from a load of varied stakeholders, with differing standpoints. More so, Henard (2010) adds 
that institutions also sometimes define quality (concerning TgQ) per their own terms. Mitchell et al. 
(2001) also further talked about the idea of TrQ, being an idea that changes with time, with empirical 
evidence of the historical shift in beliefs and interests as motivational sources. 
 
Conceptual Analysis  
It is about time a Conceptual Analysis (CA) for TgQ and TrQ was carried out. CA covers the 
representation of distinction between terms and an analysis of their meanings (Myburgh & Tammaro, 
2013), and the process is expedited in itself by the concepts, as put this way by the authors, "Concepts 
themselves create a framework for understanding." Furthermore, this understanding enables analysis 
of the relationships between concepts (Tahtinen & Havila, 2019), which are crucial elements in this 
paper. Therefore, following the direction of these authors, CA in the context of this study entails 
representing the distinction between TgQ and TrQ, analyzing their definitions, pursuing an 
understanding of the concepts, and using these elements to illustrate the relationships between the 
concepts. 
In practice, (CA) deals with defining terms and examining their understanding (Myburgh & 
Tammaro, 2013). Then the authors, in defining a concept, referred to it as a phenomenon, which 
suggests the role it plays in connection to other concepts. Relating to TgQ and TrQ, we are guided by the 
authors on how to distinguish between the terms and attain comprehension of the concepts, which is 
aided by identifying the role of each concept on the other. Thus, the series of ideas offered by the authors, 
with the classification done, form the basis for analysis and distinction. Additionally, according to 
Tahtinen & Havila (2019), the comprehension of concepts would have to precede the possibility of 
discussion concerning the relationships between concepts. Furthermore, with this as a springboard, our 
CA procedure involved classification, which aided in breaking down the concepts per their definition, 
dimensions, components, and predictors.  
It also aided the further examination of the concepts, in line with the conceptual analysis 
approach- an analytical reflection on a myriad of descriptions and interpretations of concepts referent 
to a common idea. It is instrumental in the unraveling of Conceptual Confusion (CC) and expounding the 
numerous terms and concepts, while admitting to meanings being different and susceptible to change 
with time, context, among others (Tahtinen & Havila, 2019). Stemming from these ideas, this study 
exposed meanings, illustrated boundaries of the concepts, elucidated dimensions of the focal concept, 
unraveled by some attached meanings in existing research. Finally, we reviewed some of the many 
definitions of the two concepts and their use in literature, as Evan's (2002) study found that: 
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Defining, or at the very least, formulating clear interpretations of, key concepts is an essential 
feature of all study since it allows conceptual parameters, dimensions, constituents, and features 
to be identified, which, in turn, facilitates recognition of what does and does not constitute, and, 
therefore, represent, the concept(s) being studied. Moreover, the conceptual distinction of this kind 
is essential to examining and understanding processes and influences, which, by providing the key 
to formulating implications for policy and practice, constitute the rationale for the study. (pp. 127-
128). 
 
Thellefsen (2004) further clarified that classification of a concept by its components, dimensions, 
among others (as this paper does), tends to accelerate future relational research. Table 1 shows how 
different authors perceive the terms, allowing us to see their orientation toward these concepts. Table 
1 also doubles up as proof of the CC existing between TgQ and TrQ, and from Table 1, it is evident how 
the descriptions of TgQ and TrQ are similar, with only a few opposing perceptions.  
 
Classification of Constituents and Use 
One of the uses of classification is to separate and compare patterns of usage. It also helps prove 
the existence of differences in concepts if existing and may even aid with explanatory purposes to 
transform definitions needed to understand the concepts' role (Myburgh & Tammaro, 2013). 
Classification also assists in unveiling existing relations between concepts or entities, and discovery of 
relations between entities assist in their understanding, then the relationships also give away their roles 
on each other and their general purpose. More so, the relations open a path for evolution and expansion. 
Hence, the ability to connect, explain, contribute to understanding, and then development begins with 
the analysis: putting apart, so they can come together.  
For these reasons, the various TgQ and TrQ inputs, meanings, and descriptions found in some 
literature are presented and classified into their respective associative categories. The classification 
involved highlighting the referenced inputs to the concepts identified, then coding, grouping, and 
analyzing these constituent parts of the concepts—the organization and classification aid in giving a 
coherent view of usage. 
 
















































































































Beliefs TgQ          
Attitudes  TgQ         
Knowledge TgQ          
Disposition  TgQ         
Teacher performance       TgQ    
Conducive classroom climate     TgQ      
Class management/ organization    TgQ       
Adaptive teaching      TgQ     
Support for students        TgQ   
Cognitive activation      TgQ     
Teacher intellect TgQ          
Teacher result       TgQ    
Cognitive resources TgQ          
Teacher actions        TgQ   
Role of the classroom    TgQ       
Pedagogical style & approach        TgQ   
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Student-teacher relationship        TgQ   
Student engagement        TgQ   
Student achievement          TgQ 
Teacher behaviors        TgQ   
Teacher activities        TgQ   
Adaptive developmental            
Regulation          TgQ  
Teacher/professional knowledge TrQ          
Teacher/professional preparation   TrQ        
Professional qualification   TrQ        
Disposition  TrQ         
Teacher effectiveness level       TrQ    
Abilities TrQ          
Skills  TrQ         
Attributes  TrQ         
Personal development         TrQ  
Professional development         TrQ  
Experience   TrQ        
Psychological characteristics TrQ          
Internal attributes  TrQ         
Intellectual capabilities TrQ          
Traits  TrQ         
Licensure   TrQ        
Certification   TrQ        
Teacher practices        TrQ   
Teacher-student relationship        TrQ   
Role of classroom    TrQ       
Student achievement          TrQ 
Instructional activities        TrQ   
 
Looking at some literature, TgQ and TrQ constituents came under a subcategory that assisted in 
the labeling and grouping for comprehension and analysis. The scope of the categories are as follows, 
knowledge: intellectual resources or mental positions; Qualities: the traits and characteristics; 
Qualification: conditions fulfillment in the profession; Organization: planning, arrangement, 
coordination, and structuring; Environment: affecting conditions; Dynamic Teaching: stimulative, and 
progressive teaching; Teacher Performance: teachers' accomplishing efforts; Support: intentional 
actions carried out or fostered by a teacher to assist students; Development: progress seeking 
endeavors; and Teaching Result: product of performance. We perceive from the classification that TgQ 
concerning the relationship between the concepts and the categories makes use of organization, 
environment, and dynamism in teaching, with the TrQ index: knowledge, qualities, qualification, 
development, purposed to lead to performance, support, and result- for the benefit of learners. The 
categorization effectively revealed some differences, relationships, and associated roles and has been 
helpful for comprehension, distinction, and clarity purposes in the following sections of the paper. 
 
Contention (Insight) Toward Understanding: Differences in How the Concepts are Understood 
Some of the contention on perceptions of the concepts are based on: the association of one 
concept's description with the other (Darling-Hammond et al., 2017; Fitchett & Heafner, 2018; Mitchell 
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et al., 2001; Wang et al., 2011); whereas others are related to disagreement on the inappropriateness of 
some related measurement frames, (Ferguson, 2012; Gitomer & Zisk, 2015; Madu & Kuei, 1993; Perez, 
2013); as well as erroneous criteria for, and links to the concepts, ; (Baier et al., 2018; Cochran-Smith & 
Fries, 2005; Kennedy, 2010; Mitchell et al., 2001; Rimm-Kaufman & Hamre, 2010); and also limitation 
in definition, (Darling-Hammond, 2000;  Perez, 2013; Rimm-Kaufman & Hamre, 2010). For example, 
Rimm-Kaufman & Hamre (2010) focused the concept of TrQ on teacher-student interactions; and 
equated TrQ to an automated relational output of student achievement. However, their former 
assumption is rejected by Kennedy (2010) on the reasoning that situational factors should take more 
precedence; and the latter by Mitchell et al. (2001) because the use of student achievement as an index 
of TrQ serves as a restrictive measure. See details in Table 3. 
 
Table 3. Contests in Scholars' Understanding of Concepts 
 




ability to teach       




teach: Teacher Quality         






and dispositions of 
teacher      
Wang et al. (2011) 
 
Knowledge and 
disposition of teacher- 
embodied in the 
definition of teacher 
quality instead   
Mitchell et al. (2001) 
 
Student perception 
for evaluation of 
teaching     quality  
 
Ferguson (2012)   
 
The use of student 
evaluation as a teacher 
performance indicator 
impacts negatively on 
teaching quality 
Madu and Kuei (1993) 
 
Teacher 
knowledge used as 
a measurement of 
teaching quality   
Gitomer and Zisk (2015)   
 
This results in the 
downgrade of the 
weight or possible 






to teaching quality   
Cochran-Smith and Fries       
(2005); Baier et al. (2018) 
Exaggeration in the 
ascription of the 
teacher's personal 






teacher's behavior   
Rimm-Kaufman and 
Hamre (2010)       
Fundamental 
attribution error and 
overstatement of the 






achievement as an 
indicator of 
teacher quality          
Rimm-Kaufman and 
Hamre (2010)  
Represents a narrow 
gauge 
Mitchell et al. (2001) 
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Error in restriction 
of teacher quality 
definition to 
teacher inputs or 
assessing teacher 
quality merely by 
their certification, 
qualification, or by 
teacher outputs: 
student 
achievement.   
In response: 
Instead, advocate 




Hamre (2010)     




quality                 
Perez (2013); Darling- 
Hammond (2000) 
 
Distinguishing Between Teaching Quality and Teacher Quality 
Table 4 serves as emphasized evidence that differences do exist between the two concepts in 
content and realization and likewise justifies the need for distinction. There is a general helpful 
instituted notion of diversity put forward in authors' conceptualization of the concepts, like the mention 
of the concepts having a meeting point (Darling-Hammond et al., 2017; Rimm-Kaufman & Hamre, 2010), 
proving points of separation before or after the mentioned meeting points. In distinguishing between 
the two concepts, we found a layered trail of hints left behind by scholars in their discourse on the 
subjects, which was beneficial for assisting in comprehension, distinction, and relationship 
establishment.  
On some occasions, without their explicit awareness per se, some authors' works and their 
discussions on the concepts endorsed existent distinctions between TgQ and TrQ; assisted in uncovering 
distinction indicators; cleared the way for resolution of the built-up confusion; and allowed access to an 
essential part of our work- how the authors subconsciously perceive these concepts and how it directs 
them, as compared to what they say about the concepts. Then, of course, our understanding and 
reflection also come through to enlighten the concepts.  
 
Table 4. Distinction between Teacher Quality and Teaching Quality (Proof of Differentials) 
 
Distinction Author 
Teaching quality occurs with the presence of 
learners, while teacher quality is possessed with 
or without the introduction of learners*1 
Kaplan and Owings (2001) 
Teaching quality- teacher actions in the 
classroom (what teachers do in the classroom), 
teacher quality- what teachers bring to the 
classroom (what the teacher knows)/ what the 
teacher uses in the classroom-teaching quality, 
versus what the teacher brings to the classroom- 
teacher knowledge 
Perez (2013) 
Teaching quality- its elements are higher 
indicators of/ and possess higher chances for 
teacher effectiveness, teacher quality elements 





Copyright © Awuradjoa Aidoo et al. 
INTERNATIONAL JOURNAL OF ASIAN EDUCATION, Vol. 02, No. 2, June 2021 
 
IJAE Page 108 
Promotion of one (teacher quality) enhances the 
promotion of the other (teaching quality) 
Hiebert and Stigler (2017) 
Examination of the intersection between teacher 
quality and teaching quality -the study of the 
meeting point: suggestive of their possession of 
divergent points 
Fitchett and Heafner (2018) 
Teacher quality connotes personal ability while 
teaching quality has to do with the professional 
ability 
Darling-Hammond et al. (2017) 
The complementary role of teacher quality on 
teaching quality    
Sachs (2016) 
Questioning the existence of an excellent 
approach to high teaching quality, if 
psychological and developmental processes are 
instrumental factors to teacher quality? 
Rimm-Kaufman and Hamre (2010) 
Identification of the role of each concept on the 
other   
Myburgh and Tammaro (2013) 
Terming teacher quality as the skills and 
attributes related to teaching quality     
Churchward and Willis (2018) 
Understanding teacher quality by determining 
the constituents of high teaching quality helps to 
understand teacher quality and to improve it      
Rimm-Kaufman and Hamre (2010) 
Distinction (Authors' Conceptualized Logic) Influencing Authors 
Consideration of teaching quality as an act of 
measurement, and teacher quality as a 
modifying description   
Influenced by Perez (2013) 
Role of the concepts in theory: fulfillment of the 
aim(s) of the concepts    
Influenced by (Perez 2013) 
 
The motive of action (teaching quality) versus 
personality (teacher quality)       
Authors' perception 
 
Practice (teaching quality) versus theory 
(teacher quality)   
Authors' perception 
 
Application (teaching quality) versus knowledge 
(teacher quality)     
Authors' perception 
Output/gains (teaching quality) versus 
input/investment   (teacher quality)                                                                                         
Influenced by Kaplan and Owings (2001)        
 
Note. *1 Though it ought to be acknowledged that the presence of learners would serve as catalysts in 
sharpening purposes of both concepts, especially teaching quality. 
 
The determination of a description as TgQ or TrQ ought to, as a part of the guide toward clarity, 
consider the factors outlined hence. Furthermore, the authors need to ascertain these in comparison 
with motives. Distinctive indicators observed are summarized in Figure 1. 
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Figure 1. Differentiation model 
 
Reflections on the Distinctions 
With TrQ, there seems to be an associated concern with the requisite intellectual, professional, 
and experiential skills and attributes of a teacher. At the same time, TgQ would represent the application 
of these requisite high-quality skills in teaching (the methodology and actual practice of teaching). The 
'applicability' of requisite knowledge seems to be the critical component of the concept of 'teaching' 
quality and its primary distinguishing feature. The relation between TrQ and TgQ is suggested to be 
more than an inter-relational link, on the basis that it should be hard to ascribe a quality to a teacher if 
he/she fails in the fundamental task of a teacher- teaching. On this ground, TrQ should have a bearing 
on TgQ and vice versa. We believe it is in this vein that a supporting position is shown in the mention of 
TgQ as a measure of TrQ, (Mitchell et al., 2001), reiterating the position of Sachs (2016)- the 
complementary role of TrQ on TgQ, but in a converse manner, it seems. 
 
Use of the Relationships as Additional Terminologies' Differentiators 
It has been clear that a model should be developed to explain the concepts and how they function, 
and their relationship with each other. As a result, their principles and purpose toward each other would 
be unveiled to differentiate them, due to the fact that relationships between concepts are the 
propositions or principles that when put forward in statements articulate those relationships, (Myburgh 
& Tammaro, 2013). 
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Figure 2. Relational-differentiation model 
 
Hence, Figure 2 gives a visual representation of how TgQ is related to TrQ (linking relationships) 
but at the same time is different from TrQ. The difference and corresponding relations can be found here 
by taking a position on TgQ and following it to its corresponding position on TrQ and their 
corresponding position with relationships- to find the linking relationship outlined. For instance, the 
first is TgQ: Teacher actions in the classroom/ as against/ TrQ: Teacher introduced elements to the 
classroom; with the connection of (relationship): TrQ as the skills and attributes related to TgQ (the 
linking relationship). A comparison of TgQ, and TrQ, where each concept is seen relative to the other.  
 
Other Purposes of the Relationships Between Teaching Quality and Teacher Quality 
The relationships found between the concepts can mainly be categorized into two: linking 
relationships (relationships of attachment) and distinctive relationships (relationships of detachment). 
These relationships were identified with the help of the classification, and differences that were 
uncovered between the concepts.  
The relationships have been separated in Figure 3, with deriving roles (one of the purposes of the 
relationships), to show the diverse purposes. The distinctive relationships separate the concepts, 
placing them apart without a middle ground, whereas showing their relation simultaneously. Then the 
linking relationships prove a link between the concepts, a meeting point, and the connectedness to each 
other in highlighting their relationship to each other. Details are found in Figure 3. 
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Figure 3. Depiction of the various relationship categories and their subsets 
 
The contribution to the relationships (emphasized differences), and corresponding roles 
identification are outlined below: possession of intersection/meeting point, and divergent points, 
(Fitchett & Heafner, 2018); complementary relationship-complementary role of TrQ on TgQ, (Sachs, 
2016); question of path to TgQ with psychological and developmental processes fueling TrQ, (Rimm-
Kaufman & Hamre, 2010); identifying role of each concept on the other, (Myburgh & Tammaro, 2013); 
TgQ as an existent dialogue with TrQ, (Perez, 2013); TgQ as a measure of TrQ, (Mitchell et al., 2001); 
TrQ as the skills and attributes related to TgQ, (Churchward & Willis, 2018); consenting duties of 
concepts in theory, (Perez, 2013); catalyst serving reaction of TrQ, for TgQ, (Hiebert & Stigler, 2017); 
signal of accuracy in association and use, (Perez, 2013); harmonious constructive cooperative positions 
of concepts, (Fitchett & Heafner, 2018); derivative positioning structure of the concepts to each other-
TrQ to be a subdivision of TgQ, (Churchward & Willis, 2018); breaking down the embodiments of TgQ 
assisting to piece together/allowing understanding of the concept of TrQ (constituents of TrQ have an 
intertwining relationship in laying a foundation for TgQ), (Rimm-Kaufman & Hamre, 2010); TgQ 
redefined within TrQ, (Rimm-Kaufman & Hamre, 2010); and joint progress relationship- promotion of 
one: TrQ, enhances promotion of the other: TgQ, (Hiebert & Stigler, 2017; Rimm-Kaufman & Hamre, 




Although methods to deconstruct concepts (Tahtinen & Havila, 2019) are available, we failed to 
find an appropriate approach to eliminate CC and allow the chance for conceptual development 
sustainably. Thus, a strategic clarification framework was designed, birthed from the research 
questions. Myburgh & Tammaro (2013) offered that concepts in themselves offer frameworks for 
understanding, for meaning to be attained by expressing them according to their properties and the 
connections between them. Making meaning of this, we utilized the classification in creating a 
framework for comprehension and distinction toward confusion omission. 
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Figure 4. Strategic clarification framework 
 
The Strategic Clarification Framework (Figure 4) is for concept distinction and clarification. It 
shows the tasks and logic of the process toward clarity and distinction. It emphasizes the complexity of 
the phenomenon and embodies the path to tackling the conceptual confusion, opening up avenues for 
clarity in response to the research questions. The framework also offers amplification of interrelating 
entities in the field and offers a way forward for reconceptualizing the terms under study here. To the 
best of our knowledge, this is the first attempt to create a framework that attempts to clear the 
conceptual confusion of TgQ, and TrQ, and one of few directed at conceptual clarity in general. 
 
Procedure for Distinction and Clarity 
In pursuit of the concepts' differentiation and clarity, the strategic clarification framework (See 
Figure 4) incorporates the major tasks involved in comprehension, differentiation, and clarification of 
 
Copyright © Awuradjoa Aidoo et al. 
International Journal of Asian Education, Vol. 02, No. 2, June 2021 
 
IJAE Page 113 
concepts as advocated in this paper. In addition, it has levels of interactive processes, and the discourse 
that takes place in the framework is described as follows:  
1. Classification of concept features and characteristics to provide a coherent view either by 
interpretative content analysis (Holsti, 1969), or by objective word analysis (Stern, 2006), exposing 
concepts' depiction- properties, and relationships (unveiling their roles also), (Tahtinen & Havila, 
2019).  
2. Conceptual mapping/map: chart depicting the different parts of the units that make up the concept. 
This process and eventual product would assist in uncovering similarities and differences among 
the concepts.  
3. Stating theoretical roots and authors of the concept (if they exist) is a source of conceptual 
inspiration: whether from different disciplines, et cetera. Followed by reasons for the cross-
disciplinary conceptual adoption, if applicable, and its purpose- fit with its current need. Thus, the 
conceptual maps would depict the theoretical roots of the concepts and emphasize their distinction 
in form and contributory roles to meaning (Tahtinen & Havila, 2019).  
4. Establishing Constituent structure Versus Contrastive structure: Concept differences 
establishment. Comparing concept definitions and interpretations for the establishment of the 
governing boundaries of the concept.  
5. Conceptual Meaning Statement: the logical meaning founded on the form of the word stated for 
enhanced elucidation. Done with the additional help of the vital discipline lexical register: to offer 
coherence in structure of meanings, describe ideas and their relationship with each other, and 
establish needed boundaries in an area of study (Myburgh & Tammaro, 2013).  
6. Contextual definitions and contextual interpretations- context features explanation. It speaks to the 
concepts contextualized. The strategic clarification framework gives voice to the context in guiding 
stakeholders to distinguish between the concepts at hand. Here, a specific milieu is to be clarified 
and exemplified, and audience; culture of thought; and circumstances, et cetera, catered for. To do 
this, one may need to determine systems of meanings within related community discourses; as 
Sartori (2009) rightly put it, concepts' content is derived from context and envisioned through their 
labels, without which discussions are impossible. Furthermore, context generally determines the 
meanings of terms (Thellefsen, 2004). Hence, this stage offers an opportunity for cultural 
custodians to review and locate for themselves space within which to assert their meaning amid 
the multiple viewpoints imposed on them.  
7. Capturing the core of the focal phenomenon: For this part, concepts require a thorough depiction 
of reality: a -thought-break-down- scheme, serving to assist one's audience stay in the same 
wavelength with the author and the larger literary community. The notion of intent in the use of a 
concept, for example, would then be clarified here. This position is supported by Tahtinen and 
Havila (2019) in their assertion that when explicit definitions are not offered, authors' messages 
and what readers may receive may not bear a resemblance.  
8. Explicit conceptual language. This stage is characterized by evaluating the support offered for 
clarity (to check if it served its purpose), and conceptual development may be initiated from here. 
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Figure 5. Giddens structuration theory 
 
There seem to be no bounding scope of the terrain that TgQ covers, its range hence, is probably 
only limited by one's imagination. However, the proposed framework would assist in drawing the line 
and demarcate its boundaries. This article is the first to apply Gidden's structuration theory to foster 
clarity development amid conceptual confusion. Gidden's structuration theory maintains that human 
actors have an instrumental role in the recreation and sustenance of codes and norms in communities. 
In alignment with this, Giddens explicates the significance of the structure, which he insisted, coached 
agents who form a part of creating the structure in an unending cycle. Furthermore, by reforming 
guiding codes, the structure offers standards, principles and means, channels for action, and forms of 
praxis materialized by human actors. It is this enactment we are striving for here. An emphasis made on 
the qualities of structure, weighty in meaning for our work, is its two-pronged ability to constrain and 
enable. Giddens adds that structure is open to transformation, as it also serves as mediation, meaning 
its application to our concepts would still leave room for expansion, as it serves as a negotiation tool. He 
also professes that it has a regulator for time, which we view to be especially relevant to combat the 
change that visits concepts with time, contributing eventually to conceptual confusion. Also, human 
actors are confirmed by this theory to reify systems in communities, which they organize and develop. 
We offer this intervention of human actors in our proposal for confusion resolution in a collective human 
agency approach toward clarity between TrQ and TgQ.  
There is an identified call for structuration: a need for collaboration of stakeholders to promote 
involved engagement and institutional norms, with their contribution of informed perspectives from 
the community standpoint, streamlined with set standards and transparency and openness of meanings 
and interpretations. Exemplifying intersubjectivity on a broader scale in aiming for a level of agreement 
(definition) of an idea with invested discourse is also targeted. These are also to be aimed at long-term 
community education in response to the pressing conceptual confusion. The requirement of conceptual 
responsibility in researchers' literary and debate approaches, borrowing from Giddens' idea of 
structuration theory, forms a solid human agency scaffolding to propel the clarity approach, with the 
establishment of institutional structures and insightful activities: hence, we propose the institutional 
system- for responsibility to lead the proposed activism. 
 
CONCLUSION 
It has been observed mainly that discussion concerning TgQ or TrQ tends to continually 
interchange the use of the concepts erroneously, perhaps by unconscious acknowledgment of the inter-
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connectedness of the concepts. As Gitomer (2018) put it, "Domain definitions vary in their specificity 
with tradeoffs in their range of applicability and specificity of inference," and people sometimes tend to 
fall on the concept of satisfaction with proximity to the target. However, the terms' relational effects': 
TrQ and TgQ, on each other, do not amount to an equation of the terms on the level of meaning or 
implication. Reviewing the constituents and interpretations of the terms has enabled the relationships 
between the concepts to surface. Their inter-relational positions, marking the distinctions of the two 
concepts and enhancing the understanding of their difference, are relevant to the establishment of our 
contribution to the literature. We also realized that exploring the relationships between the concepts 
helped establish more specific meanings from the general concepts. This new understanding offered 
assistance in clarification, serving two significant purposes: distinguishing the terminologies to allow 
for the ease of inter-and multidisciplinary work; and allowing the possibility of a model constructed on 
the principles offered, positioning the roles of the concepts. 
This research has practical implications in its assistance provision for: education stakeholders to 
be guided in identifying professional development needs and being informed in appropriate support 
provision; clarifying areas for leadership coaching and mentoring of teachers to improve education; and 
providing awareness for teachers in their needs' improvement areas, giving them a chance for informed 
self-assessment and opening up the possibility for assistance receptivity. Then when these are made 
possible, teachers in our classrooms have the chance to develop meaningfully; school improvement is 
achieved (Mincu, 2015), and student achievement is attained (Hattie, 2009; Rice, 2003). The distinction 
of TrQ and TgQ additionally aids in practice: with placing TrQ and TgQ in the educational system context, 
to account for relevant school factors such as- student behavior, for research purposes; and is relevant 
in modeling relations between teacher quality, teaching quality, and student characteristics such as- 
student outcomes, in cross- country subject analysis for example, (Nilsen & Gustafsson, 2016). 
A justification in the clear-cut demarcation of the two prominent terminologies in this paper is 
emphasized by Kaplan and Owings (2001) 's stand that the separation and use of TgQ and TrQ allow for 
clarity in discussion and plans for action. By knowing their scopes, and differing dimensions, 
stakeholders would be better informed in developing promotion strategies for their individual growth. 
Furthermore, the discourse of these two concepts and how they interrelate and shape classroom activity 
could also be accurately focused on enhancing performance. Hence, this study serves as an initiation of 
a much-needed discourse on the subject's intricacies and a required course of action. 
In its advocacy for definition and conceptual clarity, this study is needed to satisfy the need for 
shared understanding. Dealing with this would have a ripple solution effect on related issues such as 
difficulty establishing parameters of the study field or the concepts in the field, difficulty identifying the 
constructs' process, and construct validity threat. TgQ and TrQ, what they require, feed on, are 
motivated by, and the variables they would occur with to thrive, stand to be further exposed and 
understood with such study. Hence, there is a call for a cohort of critical researchers and analysts to 
focus on this study area. The development of such related literature would have valuable contributions 
for comprehension of the essence of focused attention on these concepts. Furthermore, the development 
of such literature would also provide information and ideas for improvement and extension of the 
discussion scope and performance of the field, theory development (Freidson, 1994), and provide the 
avenue for constructive deliberation on the future direction and capacity of these ideas. 
The weight of this script lies in the foundation that, to plan effectively and adequately for progress 
and development in TgQ or TrQ, there is the need to set these terms apart from similar ideas they are 
associated with, consider them in connection with such similar concepts nonetheless: but in careful 
attempts to develop logical frames of action for their development. In sum, this study adds to the 
research on conceptual confusion/ analysis and highlights a pathway for disentanglement of the 
confusion. It also contributes to research knowledge on the distinction between TgQ and TrQ, offers 
evidence of conceptual confusion in this area, and highlights the importance of distinction in 
terminology use and purpose in establishing clarity. 
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